
Bluum Together: Episode 3- Rosie Santana 
 
Mike Caldwell: Gree%ngs and good day podcast listeners. Welcome back to another episode of Bluum 
Together. I am Mike Caldwell, and I am your host for this podcast. We're joined by Rosie Santana here in 
Boise, Idaho. Rosie, thanks for joining us today for your first, ever podcast it sounds like, so welcome.  
 
Rosie Santana: Thank you, I’m glad to be here. 
 
Mike Caldwell: We're excited to have you. We'll get into Rosie's background and experience and things 
like that, but she's a very well-respected reading and literacy specialist that is going to help contribute to 
this series on the science of reading in Idaho, and we're excited to have her. Before we jump into the 
focus for today, let's start with a story. Can you share a story that would, kind of, set the stage for what 
we're going to talk about today? 
 
Rosie Santana: You know when I thought about ‘story’. Gosh, there's so many… talk to any educator. We 
all have stories. It could be the kid, it could be why we became a teacher, why I'm so interested in a 
popula%on of students who come to us speaking a language other than English, and I landed there when 
I thought about story. It has to do with my dad and growing up. So, he was born in the US but ended up 
long story short, being raised in Sonora in Mexico, and when he came to the US, he experienced some 
discrimina%on and some prejudice, and was very limited in what he could do, because he didn't speak 
the language. And so, as he started having all of us, there's 10 of us, he wanted us to do well, so he 
thought the answer to that was to ask us to speak English. Now he would speak to us in Spanish, but we 
would have to answer back in English, and it wasn't un%l I grew up that I realized that he had all the 
great inten%ons. But it's something that we should have held on to. But you know since then, I do speak 
Spanish. I tease people, they say, “where'd you get your Spanish?” And I say, “De la casa de la calle,” 
which means ‘from my house and from my neighborhood’. Right? Because we realized, even as kids, 
“hey, wait a second, Dad, we can, we can s%ll be successful, having another language”. And then what 
made me really think about that and I always share this story when I work with teachers is that idea of 
percep%on of someone who speaks another language. And it always takes me back to when I went to 
the store with my dad. He was purchasing something, and they didn't understand him, and I would 
interpret. And I remember being so liYle, but s%ll watching that person look at my dad in a way that I 
thought, “real %ny Rosie, you think my dad’s dumb! You don't know how smart my dad is, and because 
he's not speaking English, you have this percep%on of him already”. And I carried that with me as I 
became a teacher, as I looked to make a difference in kids’ lives and in the community. 
 
Mike Caldwell: Wow, that was a great story. And that really does set the stage for what we're going to 
talk about today. So glad that we're star%ng these podcasts with stories because we get gems like that, 
that you just shared. So, thank you for that. Tell us a liYle bit about your background. You know, 
obviously, a lot of people in Idaho know you and you've been around the Northwest for a long %me 
doing a lot of reading support, and teaching teachers how to teach reading. But elaborate on your 
experience and kind of what you're doing currently.  
 
Rosie Santana: Yeah. Well, first and foremost, I'm a teacher of teachers. So, my heart is s%ll a teacher's 
heart. When I le\ the classroom and was given that opportunity for a district that I work with to go to a 
district level, it was an easy yes because I was impac%ng the lives of 25 students. And I figured if I le\ the 
classroom to the teachers, I could impact more. Just like I held on to the story of my dad, I hold on to this 
liYle boy named Carlos si`ng in the fi\h row, and what could I do to impact him. And so, I look for 



teachers who have their Carlos and I tried to help them make that impact for all the Carlos’s. So, first and 
foremost a teacher. The second thing I think about in my journey is, I was given the opportuni%es that I 
took to put myself in places where I got to prac%ce leadership, be proud of that leadership, and be proud 
of what my mission was going to be. And teachers are amazing. I mean, it is a calling, like we don't make 
a lot of money. That's not why we're here, and you know, it's so tough these days for teachers that I want 
them to remember it as I was, and I don't even think of it as moving up, but just ge`ng more experience 
in the area of leading things. Cul%va%ng a class that would provide teachers the skills and knowledge 
they need to implement and impact the Carlos's. It's really just about growth. And so, for me, doing that 
work, having that growth, led to working at various ins%tutes. I worked at the Neuhaus Educa%on Center 
in Texas, which is a recognized ins%tute for teaching teachers how to teach students with dyslexia. It led 
me to actually start my own business, and I actually partner with Mountain West associates and with 
Marybeth Flachbart. We do some work around the state of Idaho, helping teachers address dyslexia. 
What it is, characteris%cs, how do you implement strategies to help students with dyslexia? And then, of 
course, the hard work as well, is working with English language learners. So, through that I have a liYle 
%ny LLC called Language and Literacy. And so, I do a lot of work around WIDA standards, ALPHA 
standards, helping districts understand, what are the language standards and what are the implica%ons 
for the classroom.  
 
Mike Caldwell: Yeah, well, I know you've been very busy out training teachers on dyslexia more recently 
and have some coming up. So, we appreciate finding some %me to share some of your experience and 
knowledge today with us in this podcast. Let's kind of start with your exper%se. One of your many 
exper%se areas is in reaching ELL learners. Let's just define that. When we talk about ELL learners, what 
do we mean? And what does the typical Idaho classroom see in terms of kind of a profile of a student 
that would be classified as an ELL learner? 
 
Rosie Santana: Well the technical term federally and within the state, is any student age 3 to 21 who is 
enrolled or preparing to be enrolled in an elementary or secondary school. We also look for those who 
are not born in the US whose primary language is not English. Na%ve Americans, Alaskan na%ves, and US 
born whose primary language at home is not English. You know, I always have to be careful, because I 
want to make sure that my language doesn't come across, as it's a fallacy to come to us with another 
language. So, I want to talk about more, the impacts that situa%on has on learning and becoming an 
emergent bilingual and a mul%lingual.  
 
Mike Caldwell: So, can you maybe expand on that a liYle bit, and maybe also talk about you know, when 
you go into schools, what are the most common backgrounds that you're seeing that students are 
coming in with in terms of mixed languages or English language learners? 
 
Rosie Santana: So, it really does depend on the area. Some%mes, up in Northern Idaho, I might get a call 
that they've had their first English language learner. And so, you know, what does that mean? So, what 
are the implica%ons of that federally? And what do we do to help our student become an emergent 
bilingual? And then we have places like… shout out to Blaine, an awesome district who just had an influx 
of Peruvians who have come in. You go to places like Caldwell, where s%ll primarily students who speak 
Spanish, and primarily were born in the US as well. So, you know, they're coming from homes that's 
maybe second or third genera%on. But the primary language at home is s%ll Spanish.  
 
Mike Caldwell: So, we've talked a lot about the science of reading. When we talk about reading 
instruc%on for ELL learners, what's different and what's the same? When you go out and teach teachers 



how to reach these students and to build their literacy, talk to us a liYle bit about that training and what 
you do and like, I said, what's different? What's the same?  
 
Rosie Santana: Yeah. So, when working with English learners, a lot of people want to say, “it's different, 
right, Rosie? Because, like, we're a different Communidad, it’s going to be different from us.” And they're 
surprised to hear that I tell them it’s language based. So actually, it's going to be very much the same 
when we think of founda%onal skills. Our English learners, our mul%lingual learners, need to know the 
structure of the English language. They need to understand how phonemes work. They have phonemes 
in their language, it just might be a liYle different. They have sentences in their language. They put words 
together in their language. There's an Alaska group, I hope I get this right, I think it's the Nubian, who 
their language is very polysynthe%c, different from English. English is very phoneme based. So, you put 
phonemes together, they blend together to make a word. In polysynthe%c language of some of the 
Alaskan na%ves, It's morpheme base. So, morphemes come together and make a whole word. So, you 
might look at something and think that's a word, because in English we have word boundaries. That's a 
word, that's a word, that's a word. But for them, you look at this long sentence, long word, but it's really 
a long sentence, because it has to do with the nature of how their orthography is, how language works in 
their language. English learners need to have founda%onal skills. They need to know the alphabe%c 
principle, what are the sounds and how they connect to the leYers. They need to have vocabulary 
development, just like a lot of students do. Here's where it's different. They need academic language 
development. To tell you the truth, I say, all students need academic language development, because it's 
the language of school. When I work with the teachers, I call it ‘the language of print’ and our ‘pen 
language’, so that when they're speaking their beau%ful home language, even if it's just regular, everyday 
English, or their na%ve tongue, it is language that I always talk about, the language in which they are 
loved. That is their heart language. And that quote actually goes to Lisa Delpit, who wrote the book 
Educa1ng Other People's Children. So how do we embrace that and see our students coming with these 
beau%ful funds of language, and then help them bridge it to what we know about developing as a reader 
in the English language. So, founda%onal skills, yes. Those are important. Just like what we would for non 
EL’s. Now, here's what's different. Many of these kids, they don't know the labels. They have the concept. 
They aren't blank slates. Nobody's coming as a blank slate. So, they have these concepts, they just don't 
know the English words for that. So, when we're thinking about Scarborough's rope, I don't know if 
you've heard of Scarborough's rope, but it's 2 strands in which we get to reading, One has to do with 
word level work, word recogni%on, and then the other set of strands has to do with language 
comprehension. We need more of that, giving them vocabulary words, giving them academic language. 
Compare and contrast, cause and effect, the way the story is going to lay out seman%cally. So, how they 
say it in that language because our students are coming to us with their oral processes that are a liYle 
different from English, and we can definitely embrace that and then bridge that. Let me give you an 
example.  
 
Mike Caldwell: Yeah, please.  
 
Rosie Santana: For example, in English, some%mes when a plate drops, we’ll say “I dropped the plate.” 
That doesn't exist in Spanish. We don't drop any plates, “El Plato Se Cayo”. The plate dropped. That's 
how we translate it. So, as we're hearing English, we're like, “oh, okay, so we can make that right. We just 
don't say it that way”. I was working with a group in Alaska and in some of their languages they don't 
have past tense, so if you translated it, it would sound like, “he ate already” or “he has eaten already” 
instead of “he ate”. So just these ways that language is approached differently is valuable informa%on to 
know.  
 



 
Mike Caldwell: Yeah, that's helpful. We have referenced Scarborough's rope a couple different %mes. 
Can you maybe elaborate a liYle bit for our listeners? Like, you know, honestly, as a high school principal, 
I didn't spend a lot of %me thinking about reading instruc%on. I should have, but I didn't. And so, some of 
these things are fairly new-ish to me. So, can you talk a liYle bit about what that is?  
 
Rosie Santana: Yeah. So, it actually should be credit to the work in 1986 of Gough and Tunmer's work, 
who wrote the Simple View of Reading, which was just the basic idea that decoding and understanding 
of a passage is how kids become skilled readers. Hollis Scarborough then took that simple view of 
reading, and then added strands to it. So, for word recogni%on, we know, science of reading, 50 years, 
that kids need to have phonological awareness. We need to develop the alphabe%c principle. Kids need 
to have that phoneme graphing map up. In other words, this sound is represented by this leYer, in print. 
They need to develop what we call site words, words that are what we call high frequency words, words 
that we find in early print. But also, the idea that every word that I have decoded then becomes encoded 
in my memory. Kilpatrick’s calls this my orthographic memory, so that it is graphed for me. So basically, 
every word becomes a sight word. We're in your studio and if I would ask you to turn around and not 
read something, you couldn't help but read it, because it's already orthographically mapped. And that's 
what we're doing for our students. The top part of the rope has to do with language comprehension. 
Oral language is really important to the top part of the rope. What is the vocabulary that the students 
are bringing? A lot of kids are bringing their beau%ful home language, but not necessarily the words. For 
example, they know rain, they know snow. Sleet? I don't know! I don't know that we use sleet in our 
home language. I don't know. Last %me, my mom said, you know, “Oh, look at sleet out there!” She 
usually says rain. But do they know, precipita%on? Do they know the words that they're going to 
encounter in print vocabulary? Do they understand how the author is going to lay those sentences out in 
an agreed upon English conven%on way in which we write? Do they understand the signal words that an 
author will use if they're wri%ng narra%ve or expository? Do they understand, as engage readers, how 
the author is going to lay out a se`ng? The characters? The solu%on? Like in a secondary ELA class 
versus in a science class. Do they know when they open up that science book, what to already engage 
with? “Oh, yeah, this is expository. I'm going to find a %tle, headings, maybe some cap%on. I wonder 
what I'm going to learn. And how will that author lay that out for me to learn.”  
 
Mike Caldwell: Yeah, thank you for breaking that down, that's helpful. Help us visualize a classroom that 
you have gone in. You've done some instruc%on for teachers, and they have these, you know, mixed 
learners, some that are ELL learners and others that are not. What is happening in the classroom so that 
a teacher can reach those students differently and build that language comprehension while also 
building the skills for reading? 
 
Rosie Santana: It actually starts with knowing your student and their data. So, Idaho gives a language 
standards assessment every year, and it's great if regular classroom teachers could take a look at that 
and say, “Hey, he's a 2 in speaking, or he's a 3.” Well, what does that mean? It just means that at that 
point in %me, he scored towards proficiency in the area of speaking. So, I'd start there. Start with their 
data. Just like we do in any classroom, right? How are the students coming in? And then the next thing I 
think about is, how am I going to use strategic partnering so that I have my language mentors or kids 
who have the beYer command of the English language partnered with some of my other students? I also 
think about, how do I create community? So, if I have a student who, maybe for this certain %me as I'm 
doing other work is going to do some interpre%ng, I will purposely put another speaker there so 
transla%on needs to happen. So, we create a community so that we make sure our mul%lingual learners 
are not just like others. Like, “Oh, but they do this”. Now, how do we make sure they're in the in the 



classroom doing the work? And then I have to scaffold the work. Maybe they're going to draw pictures 
un%l language comes. What's great about this is “teacher, you know what? I have a lot to share. I just 
don't know how to say it in English,” right?  
 
Mike Caldwell: Right. 
 
Rosie Santana: So it's not my thinking, It's a language thing. Un%l my language comes along, I preYy 
much can handle your science class. You know as much as these other kids who may be first introduced 
to the idea of photosynthesis. I'm sure that's not language they use in their homes. So, you know, how 
do we embrace that? And then create scaffolds for our mul%lingual learners. How do we find text in their 
original language just to get to comprehensible input as well.  
 
Mike Caldwell: Wow. That's good stuff. In your view as you go out and work with schools and teachers 
across the state, how are we doing in this area? In classrooms in Idaho? 
 
Rosie Santana: You know, I just, I think of the work that we do with Maria Puga, who's the Coordinator 
for the State of Idaho for English language learners. And she puts on a summer ins%tute, it is always 
wai%ng list. Wai%ng list. We have educators who want to learn more, who want to sharpen up their skills 
in this area, so as far as interest and need, just judging by the offerings that come out of the State 
Department, there’s always a wai%ng list. Because we can’t accommodate all the people that want to 
come at the certain venue that we've chosen. That's one way, and then walking the halls and being in 
their schools. When I get invited to observe, it's like open door policy, they've embraced public prac%ce. 
“Come in and watch.” I was just in a district, and the teacher invited me in, and I got to see this teacher 
just embrace a program that he's using that teaches English. But at the same %me, they're learning 
about crea%ng an argument. With all the proper reasons and being ready for a rebuYal. And it's the 
standards. So, these kids aren't being denied the standards, they're being scaffolded up to the standards. 
So, he had them partner, he had them write. He pulled out the language, he said, “Did you no%ce how 
the author got into this argument? What were the words that the author used to start moving into his 
reasons? And this par%cular author, he used very sequen%al language; first, finally, moreover, and the 
kids were able to then look at the English language, and how it was being used by this author to support 
his argument.  
 
Mike Caldwell: Isn't that great? When you get to go in into a classroom and just see the magic that 
happens with a teacher and how they're reaching students and building those skills. I love, I mean, that's 
one of my favorite things as a prior principal. When I was able to go in and see so many teachers do the 
great work that they do. And it sounds like you have similar experiences, being able to do what you do 
and go in to see these classrooms. That's really cool. So, let's kind of broaden it out a liYle bit and 
assuming that teachers are using the best prac%ces inside the classroom that you're talking about, to 
reach ELA Learners, what are some of those key ingredients, kind of more school wide or district wide 
that you would recommend, that are cri%cal kind of more systema%cally to reach those learners and to 
build their knowledge base and skills up?  
 
Rosie Santana: It's great because I also get to work with leaders. And so some%mes I'll work with the 
teachers and a\erwards, meet with leadership. And one of the things I look for is clarity and vision. So, 
what is your vision? Your clarity around the mul%-lingual learners? Have you embraced? Has your staff 
embraced that we are all teachers of language? Language is inherent in the standards. You can't get 
away from language, I mean, think of one standard. Students will be able to compare and contrast 
 



the differing viewpoints of an author's… compare and contrast is language. It carries language. There's 
certain words that I'm going to use that tell me, I'm comparing and contras%ng. So, how do we embrace 
that we are all teachers of language? We have kids who need, I call them “L’s and ALL’s,” and ALL’s are 
academic language learners, na%ve speakers of English, who they themselves need the academic 
language that's found in books. And then we have our mul%linguals, whose primary language is not 
English, also need the English language development. So, what does that look like at your school when I 
say, “And your teachers embrace. We are all teachers of language.” There should be some co-planning, 
some collabora%on. There should be clarity about these are all our kids, not just the teacher down the 
hall, or they go to this at this period. But we are all here for these students, all our students, but we have 
an idea of the educa%onal plan for that student when they cross the threshold of the door. I don't see 
this anymore, and I believe, and I hope that gone are the days where leadership used to say, “Oh, that's 
your area, you know. It's your area. You got it, and whatever you need”. I think now they've understood 
that as an instruc%onal leader, I need to think about how is the lesson designed for all my students, my 
mul%linguals, my students who may be receiving special educa%on. What's the %ered instruc%on? You 
know, all the good stuff that we've been learning. It s%ll works. MTSS is for our English language learners 
as well. It's not a general popula%on framework.  
 
Mike Caldwell: MTSS?  
 
Rosie Santana: Mul%-%ered systems of support.  
 
Mike Caldwell: Okay, do you want to elaborate on that? Some%mes we use acronyms and educa%on, 
and we just throw them out there. It's like, okay, slow down. What is that?  
 
Rosie Santana: Yeah, thank you for that. So, most schools will think about what is their design for 
learning, whether it's the English department, a math department, and elementary grades that they get 
this experience. It's driven by the standards. But students should know and be able to do. We think 
about, what do all students need? Tier one to meet the set of standards. What are those prac%ces going 
to be? What is the curriculum? How are we going to assess that they are doing well, progressing along? 
How they did? And then there's a second layer we call %er 2. And that is, what do we do for those kids 
who, when we ask those ques%ons, how are they doing? How are they progressing along? And they are 
not, or they need accelera%on. Then we answer that with %er 2, maybe it's further support with smaller 
construc%on in the elementaries. Maybe it's an addi%onal English class in the upper grades. And then we 
have a third %er where we work with those students who are maybe 2 or 3 years behind. And so how do 
we accelerate their learning? And we use specific data to diagnose and drive this because we don't have 
a lot of %me so that we can target specifically those skills they need that did not help them meet 
proficiency when we go back to %er one.  
 
Mike Caldwell: Thank you for elabora%ng on that. I just came from a conference, and I was reminded 
how o\en we use acronyms in educa%on, just assuming that everybody knows what they all mean. So I 
wanted to pause, and at least elaborate on that. You've alluded to a couple other kind of, I think, best 
prac%ces from a systems standpoint. You've men%oned the importance of data and looking at 
assessment and understanding where your students are. And you also men%oned collabora%on. And I've 
talked to several different schools already on this topic and the idea of PLC's and collabora%on really 
come up frequently. Can you maybe talk about one or both of those strategies as a school and how 
important that is? 
 



Rosie Santana: Yeah. PLC's are professional learning communi%es, that's a really good opportunity for us 
to look at all our students. So if you look at any work, I'll take DuFour’s work, who does this work on 
professional learning communi%es. And he does ask that first ques%on, what should kids know and be 
able to do? Then what do we do if we don't? So when I'm working on the co-planning, or I've set a way 
for my teachers to look at their group of students. Then we decide what is the proper interven%on for 
that, or we look at our own implementa%on. You know, how can I build in more language strategies? 
How did I address vocabulary? Were the kids using the vocabulary? Do I have an understanding how 
language works. So I'm going to concentrate here on English learners. Do I understand that there's 4 
domains of language? Do I get it when I go to one of Rosie's workshops, and she talks about pen 
language, right? The wriYen language, or she talks about print language, the language they're going to 
encounter in print. So do I have a specific design, a rou%ne, a protocol, that I am inten%onal about 
teaching in my daily lessons. And then do I share that across with the person who is maybe providing 
some interven%ons or scaffold, or if I'm lucky enough to have an ELD teacher, English language 
development teacher. How do I co plan with them to ask them, what can I do more? Here are my plans. 
How would you augment these, or can you provide me feedback. I think that's how we can help each 
other as teachers, I think. Experts. What do we say? Steel, sharp, and steel? Yeah. So, it's an opportunity 
for them to not only grow by going to professional development but grow within their own se`ng by 
having these kinds of conversa%ons with their peers.  
 
Mike Caldwell: Absolutely, great. So, some closing thoughts, what advice would you give? Maybe 
star%ng with school leaders? What are some things that maybe you're seeing, or that, you know, are 
really effec%ve, that you would just love every school leader to know and hear from you today? 
 
Rosie Santana: Well, I really want to go back to that clarity. I need them to be clear about, what is their 
English language development program like? Can you ar%culate it? Can you tell me about it? And then 
the second thing I would look for is, are your teachers aware and have the skills and knowledge to 
scaffold for language instruc%on in your classroom?  
 
Mike Caldwell: What about teachers? What advice or message would you want to send to any of our 
teachers that are listening?  
 
Rosie Santana: Well, I said earlier that I just love teachers. I'm a teacher of teachers, and I know that 
those that are doing this really hard work. I'm just going to encourage you and everyone else. All the 
teachers that are listening to con%nue to embrace our mul%lingual learners, to see them as an asset. To 
take an asset approach, embrace them, embrace their cultures, not erase. Think of how you can develop 
their language as well as develop their sense of belonging as they become new Americans.  
 
Mike Caldwell: I love that. And then maybe the last audience, parents. If we have parents listening, what 
advice would you give them?  
 
Rosie Santana: They are so important; they are part of the keys to how our students progress at our 
schools. So, for the parents, if we had parents that were listening, and I'm looking right across at them, I 
would ask them to be advocates for their children. To visit the schools, become a part of the school 
community in collabora%on with the teachers.  
 
Mike Caldwell: Love that. Well, thank you so much Rosie for sharing your exper%se and experience and 
wisdom to all of our listeners out there in today’s episode of Bluum Together. This is part of our broader 
series on the science of reading, specifically the science of reading in Idaho. So, you have very much 



contributed to our conversa%on, and we look forward to now going out into our schools and sharing 
some of the great things that are happening in our schools across the state of Idaho. So, if you are 
listening, stay tuned for our upcoming episodes where we get out and talk to educa%on leaders across 
Idaho. So, with that, thanks again for listening and Rosie, thank you for your %me today. I appreciate 
that. 
 
Rosie Santana: Well, thank you for having me. Now I can officially check this off, I have done a podcast. 
 
Mike Caldwell: You’re official, yes. Absolutely. Well, thanks listeners and we will see you next %me.  


